
328 Unit 5: Motivation

The structure of middle schools and high schools—in which students have multiple teach-
ers, switch classes, and often are grouped by ability—also may discourage relatedness (Martin, 
2009; Otis, Grouzet, & Pelletier, 2005; Rolland, 2012).

INTEGRATING THE SELF THEORIES

➎	 Describe techniques teachers can use to enhance students’ intrinsic motivation, and identify 
which self theory supports each technique.

Have you noticed similarities among the theories? You may have asked yourself why we need 
three separate theories related to the self. While the theories do overlap, they each bring a unique 
perspective to understanding intrinsic motivation. As a teacher, it is important to become famil-
iar with these differing perspectives and to understand how each can inform best practices for 
enhancing motivation.

Self Theories Compared
Table 16.2 presents the self theories side by side to illustrate where they overlap and where they 
diverge. As our examination of self-efficacy, self-worth, and self-determination has shown, all 
three theories place importance on competence and intrinsic motivation. Self-efficacy depends 
on whether individuals believe they have the knowledge or skills to succeed on a task. Self-worth 
relies on a basic need to protect our perception of competence. Self-determination has at its core 
the individual’s need to feel competent.

However, while self-efficacy and self-worth theories both focus on perceived competence—
on whether individuals think they have ability—self-determination theory emphasizes the need 
for competence, the individual’s need to develop mastery of knowledge and skills.

TABLE 16.1	� Autonomy-Supportive Teaching Practices and Beneficial 
Student Outcomes

WHAT AUTONOMY-SUPPORTIVE  
TEACHERS DO

BENEFICIAL OUTCOMES OF 
AUTONOMY-SUPPORTIVE 
TEACHING

•• empathize with the students’ perspectives, showing 
an understanding of their complaints and negative 
emotions

•• encourage students to express opinions and preferences

•• allow students to work at their own pace

•• solicit students’ opinions

•• provide classroom structure, conveying their 
expectations for students in a noncontrolling way 
and providing sufficient information and support for 
meeting those expectations

•• give feedback about students’ competence and 
express confidence in students’ abilities

•• avoid the use of controlling educational practices 
such as controlling language, directives, threats, 
imposed deadlines, and close monitoring

•• better time management and 
concentration

•• deep, meaningful learning

•• greater creativity

•• better academic performance

•• greater identified regulation for 
schoolwork

•• higher intrinsic motivation

•• enhanced well-being

SOURCES: Assor, Kaplan, Kanat-Maymon, & Roth, 2005; Deci, Eghrari, Patrick, & Leone, 1994; Jang, Reeve, &  
Deci, 2010; Koestner, Ryan, Bernieri, & Holt, 1984; Levesque, Zuehike, Stanek, & Ryan, 2004; Patall et al., 
2010; Reeve, 2009; Reeve, Jang, Carrell, Barch, & Jeon, 2004; Sierens, Vansteenkiste, Goossens, Soenens, 
& Dochy, 2009; Soenens & Vansteenkiste, 2005; Vansteenkiste, Lens, Dewitte, De Witte, & Deci, 2004; 
Vansteenkiste et al., 2010; Vansteenkiste, Simons, Lens, Sheldon, & Deci, 2004; Vansteenkiste et al., 2005.


